


















































 

 

INDEPENDENT AUDITOR’S REPORT 
 

TO THE READERS OF ORMOND SCHOOL FINANCIAL STATEMENTS 
FOR THE YEAR ENDED 31 DECEMBER 2022 

 
 
The Auditor-General is the auditor of Ormond School (the School). The Auditor-General has 
appointed me, Talia Anderson-Town using the staff and resources of Silks Audit Chartered 
Accountants Limited, to carry out the audit of the financial statements of the School on his behalf. 
 
Opinion 
 
We have audited the financial statements of the School on pages 2 to 21, that comprise the 
statement of financial position  as at 31 December 2022, the statement of comprehensive revenue 
and expense, statement of changes in net assets/equity and statement of cash flows for the year 
ended on that date, and the notes to the financial statements that include accounting policies and 
other explanatory information. 
 
In our opinion the financial statements of the School:  
 
 present fairly, in all material respects: 

  
o its financial position as at 31 December 2022; and 
 
o its financial performance and cash flows for the year then ended; and 
 
o comply with generally accepted accounting practice in New Zealand in accordance 

with with Tier 2 PBE Accounting Standards (PBE IPSAS) Reduced Disclosure 
Regime 

 
Our audit was completed on 31 May 2023. This is the date at which our opinion is expressed. 
 
The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board 
and our responsibilities relating to the financial statements, we comment on other information, and 
we explain our independence. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing 
(New Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our 
responsibilities under those standards are further described in the Responsibilities of the auditor 
section of our report. 
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We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a 
basis for our opinion. 
 
 
Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand. The 
Board of Trustees is responsible for such internal control as it determines is necessary to enable 
it to prepare financial statements that are free from material misstatement, whether due to fraud or 
error.  
 
In preparing the financial statements, the Board is responsible on behalf of the School for 
assessing the School’s ability to continue as a going concern. The Board is also responsible for 
disclosing, as applicable, matters related to going concern and using the going concern basis of 
accounting, unless there is an intention to close or merge the School, or there is no realistic 
alternative but to do so. 
 
The Board’s responsibilities, in terms of the requirements of the Education and Training Act 2020, 
arise from section 87 of the Education Act 1989. 
 
Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a 
whole, are free from material misstatement, whether due to fraud or error, and to issue an auditor’s 
report that includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried 
out in accordance with the Auditor-General’s Auditing Standards will always detect a material 
misstatement when it exists. Misstatements are differences or omissions of amounts or disclosures, 
and can arise from fraud or error. Misstatements are considered material if, individually or in the 
aggregate, they could reasonably be expected to influence the decisions of readers taken on the 
basis of these financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to 
checking that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial 
statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
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 We identify and assess the risks of material misstatement of the financial statements, 

whether due to fraud or error, design and perform audit procedures responsive to those 
risks, and obtain audit evidence that is sufficient and appropriate to provide a basis for our 
opinion. The risk of not detecting a material misstatement resulting from fraud is higher 
than for one resulting from error, as fraud may involve collusion, forgery, intentional 
omissions, misrepresentations, or the override of internal control. 

 
 We obtain an understanding of internal control relevant to the audit in order to design audit 

procedures that are appropriate in the circumstances, but not for the purpose of expressing 
an opinion on the effectiveness of the School’s internal control. 

 
 We evaluate the appropriateness of accounting policies used and the reasonableness of 

accounting estimates and related disclosures made by the Board. 
 
 We conclude on the appropriateness of the use of the going concern basis of accounting 

by the Board and, based on the audit evidence obtained, whether a material uncertainty 
exists related to events or conditions that may cast significant doubt on the School’s ability 
to continue as a going concern. If we conclude that a material uncertainty exists, we are 
required to draw attention in our auditor’s report to the related disclosures in the financial 
statements or, if such disclosures are inadequate, to modify our opinion. Our conclusions 
are based on the audit evidence obtained up to the date of our auditor’s report. However, 
future events or conditions may cause the School to cease to continue as a going concern. 

 
 We evaluate the overall presentation, structure and content of the financial statements, 

including the disclosures, and whether the financial statements represent the underlying 
transactions and events in a manner that achieves fair presentation. 

 
 We assess the risk of material misstatement arising from the school payroll system, which 

may still contain errors. As a result, we carried out procedures to minimise the risk of 
material errors arising from the system that, in our judgement, would likely influence 
readers’ overall understanding of the financial statements. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing 
of the audit and significant audit findings, including any significant deficiencies in internal control 
that we identify during our audit.  
 
Our responsibilities arises from the Public Audit Act 2001. 
 
Other information 
The Board is responsible for the other information. The other information comprises Statement of 
Financial Responsibility, Board of Trustees schedule and the Analysis of Variance, but does not 
include the financial statements, Kiwisport statement and Personnel Policy Compliance statement 
included as appendices, and our auditor’s report thereon. 
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Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon. 

In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with 
the financial statements or our knowledge obtained in the audit, or otherwise appears to be 
materially misstated. If, based on our work, we conclude that there is a material misstatement of 
this other information, we are required to report that fact. We have nothing to report in this regard. 

Independence 

We are independent of the School in accordance with the independence requirements of the 
Auditor-General’s Auditing Standards, which incorporate the independence requirements of 
Professional and Ethical Standard 1: International Code of Ethics for Assurance Practitioners 
issued by the New Zealand Auditing and Assurance Standards Board. 

Other than the audit, we have no relationship with or interests in the School. 

Talia Anderson-Town 
Silks Audit Chartered Accountants Ltd 
On behalf of the Auditor-General 
Whanganui, New Zealand 
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School name: Ormond School School number: 2631

Focus: Writing

Strategic Aim:
To increase learner achievement in writing.

Annual Aim:
All learners who are achieving 'well below' and 'below' Curriculum Expectations will have achieved accelerated (more than one year) progress
over the year.
Increase the number of learners achieving 'at' or 'above' the Curriculum Expectations.
Target:

- All Students currently WELL BELOW or BELOW their expected Curriculum Expectations Level at the end of 2021 will have mademore than
one years progress by the end of 2022.

Baseline data:
Beginning Data 2022 - based on the end of year 2021 Curriculum Expectations Data.
End of 2021 data:
End of 2021 data:
Total of 107 learners enrolled at Ormond School, 20 have been at school less than 40 weeks and have been included in OTJ data.

● 107 students
● 14% (15/107) achieving Above the Curriculum expectations
● 59% (66/107) achieving At the Curriculum expectations
● 21% (23/107) achieving Below the Curriculum expectations
● 6% (7/107) achievingWell Below the Curriculum expectations

Māori Student Data:
41 students

● 14% (6/41) achieving Above the Curriculum expectations
● 53% (22/41) achieving At the Curriculum expectations
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● 24% (10/41) achieving Below the Curriculum expectations
● 10% (4/41) achievingWell Below the Curriculum expectations

Asian Student Data
● 2 Students
● 100% (2/2) achieving AT the Curriculum expectations

Other data commentary: Female vs Male:
44 female: 32 at and above = 73%, 10 below = 23%, 2 well below = 5% vs 63 male: 41 at and above = 56%, 17 below = 27%, 2 well below = 3%

End of 2022 data:
Total of 99 learners enrolled at Ormond School, 11 have been at school less than 40 weeks and have been included in OTJ data.

● 99 students
● 4% (4/99) achieving Above the Curriculum expectations
● 68% (67/99) achieving At the Curriculum expectations
● 19% (19/99) achieving Below the Curriculum expectations
● 9% (3/99) achievingWell Below the Curriculum expectations

Māori Student Data:
43 students

● 0% (0/43) achieving Above the Curriculum expectations
● 60% (25/43) achieving At the Curriculum expectations
● 26% (11/43) achieving Below the Curriculum expectations
● 14% (6/43) achievingWell Below the Curriculum expectations

Asian Student Data
3 Students

● 100% (3/3) students achieving AT Curriculum expectations

Other data commentary: Female vs Male.
43 female (34 at and above =79%, 8 below = 19%, 1 well below = 2%) vs 56 male (44 at and above = 79%, 10 below = 6%, 2 well below = 4% )
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Actions (what did we do?)
● Teachers Aids to support classroom programmes.

Mrs Devine ran the Quick 60 programme. This involves reading and writing based around a series of books. Small groups of 4 learners and 8
from Rimu and 6 from Pohutukawa went through this with her. Mrs T took readers in Karaka and Kowhai. This helped with reading mileage and
increased awareness of working with print.

● STEPSWEB -Online
This online programme was used with pohutukawa. The engagement was there but we failed to see the lift in spelling levels from this so was
discontinued.

● Assessment For Learning.
These practices were used in all classrooms. Clarity on what was being taught was clear, success criteria set and children could say what
they were learning and see the relevance - why. Professional Development by all staff helped here and conversations between teachers on
the classroom practices helped focus the teaching.

● Resource Teacher of Literacy - RT Lit.
We were lucky enough to have Fiona McKibbon and Sharon Kelso come into our school and work with our learners in literacy. This was a 1 on
1 situation and promoted writing and reading with those students identified as being at risk of falling behind their levels. The work with
students was alongside what was happening in the classroom and this made double dipping their learning. An accelerating practice.

● Daily writing in all classes.
This was happening as seen through observations by the Literacy Leader. Guided writing and reading with spelling and sounds learning to
build writing skills happens on a daily basis in our school. Learning to write and writing to learn is developed across the school along with
learning to read and reading to learn. Both writing and reading have a focus and a purpose.

● Reading Recovery.
Nicole Torrie trained in Reading Recovery and had 4 students work with her through the year.this is on a daily basis. This programme uses
both reading and writing to lift the levels of the students who have had 2 years at school and have been identified as being at risk of falling
behind. 1 student will be discontinued as they have reached an acceptable level and 3 students will be carried over to 2023 to complete their
course

● Reading Recovery Small Groups.
Raquel Parsons took small groups of students each day to build their levels in reading and writing using the principles of Reading Recovery in
a group situation. These students were younger than those on the Reading Recovery programme and was designed to be the stop gap
before they slipped behind and needed Reading Recovery. We also received funding from the Kāhui Ako to fund a teacher to support
re-engagement back into school. This funding was used to support our junior school with early literacy support.

● Writing Intervention.
Over the year Michelle Dodds took 14 students for writing intervention. This was to lift the levels of those who were teetering on the point of
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falling behind their expected level. This small group intervention worked alongside the classroom programme building the confidence and
knowledge of the learners. Using purposeful topics and oral language to support their writing made the students have greater success with
their writing.

Outcomes (what happened?)
Our writing data is collected from our classroomwriting programme. The writing is assessed through the content of the writing the students do. This
includes ideas, organisation of these, sentence structure , spelling and language and structure - the type of writing and what it needs.

● 9 students have made accelerated progress
● 1 student went fromWell Below to Below
● 6 students have moved from Below to At
● 2 students went from At to Above
● 9 students have made less than their expected progress and have dropped levels.
● 3 students went from Below toWell Below.

- 1 of these students has been diagnosed as dyslexic and is receiving tutoring during class time from Freedom Literacy, paid by the
parents.

- 1 Student has been diagnosed as Autistic and needs longer processing time for learning .
- 1 student has been screened by Freedom Literacy andmay have dyslexia but has a high level of absenteeism and has retention

problems for learning.
● 6 students went from At to Below.

- 4 of these students have less than 90% attendance. 2 students do not easily communicate when in a learning situation and therefore
will not ask for help or guidance.

- 1 student has trouble maintaining focus on the task set and can be distributive in class, taking away the learning focus.
- 2 of these students are receiving tuition from Freedom Literacy in school time, taking valuable classtime and this can put students

feeling they are not keeping up with the class. These students have been at their expected level and have dropped and so we know
that they can achieve at the expected level so they will be targeted learners in 2023

● 63 students maintained / made expected progress.

Reasons for the variance (why did it happen?)
There are 28 students at the end of 2022 that are Below andWell Below in writing.
10 students have been identified as making negative or positive shifts.
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10 students areWell Below.
● 7 students have made progress but it has not been enough to lift their levels.
● 1 student while having positive shifts in social behaviour is still not able to manage focused learning in literacy enough to show as a learning

level. This student has interventions from speech language and child development. Assessments have been done and reports are due next
week. This will give us an idea if there are underlying problems due to cognitive development. This child has an application in for Ongoing
Resource Funding - ORS which we hope will be favourably looked at.

● 1 student has been diagnosed as Autistic and needs longer processing time for learning.
● 2 students have trouble recalling learning and a referral to CHAMHs by family GP to see if there are barriers to this. These 2 students have a

group referral with RTLB for sustained learning focus.
● 5 of these students have less than 90% attendance,again highlighting the need for good attendance to help with learning.
● 1 student has a hearing problem that has had a late diagnosis which has impacted on their learning.
● 3 students dropped their levels from Below toWell Below and all 3 have referrals into RTLB and RTlLit.

18 students are Below in their writing levels
● 11 students maintained their levels only making expected progress.
● 6 students dropped from At to Below . We know that these students can be at their expected level and would look at lifting the expectations

for these students.
● 1 student made accelerated progress and lifted fromWell Below to Below.
● 2 of these students are Y1, with more than 40 weeks at school. They have dropped because they are placed AT for the first year but they have

not made progress.
● 1 is not always ready to learn in the classroom situation and 1 is not yet comfortable to communicate freely with others, hindering learning.
● 11 of these students have attendance less than 90% - again this hinders progress.
● 4 students are Y5 students and the benchmark has been lifted for these students and change in genre for writing can have an impact on their

levels.
● 4 students are Y2. Their main impact on their learning is their attendance and using the success criteria for increased awareness of their task.

Evaluation / Reflection
Writing levels have lifted from the end of 2021. This progress is due to literacy practices we have put in place to support and
guide our learners in writing and reading. In 2023 we will be making sure we continue to analyse in depth the data obtained
from our students to inform teaching next steps and not what they already can do. Finding ways to get the students to
transfer their reading knowledge to their written knowledge and create engaged readers and writers will be ongoing in 2023.
We are still not where we would like to be with 85% of our learners at or above their expected level.
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Where to next?
● Reading Recovery will continue with Raquel Parsons retraining.
● Assessment For Learning practices continuing to give clarity to reading and writing and get students able to self assess and find their next

learning.
● Beating the summer dip by teaching from the level they finish up at the end of 2022- keeping high expectations going.
● RTLit interventions and referrals for those students at risk of dropping below the expected level.
● Accelerated programme continuing with double dipping those students for increased enthusiasm and confidence with writing and reading.
● Monitoring of target learners done at staffmeetings with ideas to move students shared.
● Using our data more deeply to find gaps and strengths in our students and to inform teaching and learning in our classrooms.
● Promote oral language as a way of increasing our written language. Develop the phonemic awareness of all students.
● Investigate spelling practices that could be implemented across the school.
● Making sure that learning tasks when away from the teacher are to support learning already done.
● Schoolwide inquiry on spelling rules to build the skill level of teachers.
● Investigate PLD specifically targeting writing and the teaching of writing.
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School name: Ormond School School number: 2631

Focus: Maths

Strategic Aim:
To increase learner achievement in Mathematics.

Annual Aim:
All learners who are achieving 'well below' and 'below' Curriculum Expectations will have achieved accelerated (more than one year) progress over
the year.
Increase the number of learners achieving 'at' or 'above' the Curriculum Expectations.
Target:
All Students currently WELL BELOW or BELOW their expected Curriculum Expectations Level at the end of 2020 will have mademore than one years
progress by the end of 2021.
Baseline data:
Beginning Data 2022 - based on the end of year 2021 Curriculum Expectations Data.
End of 2021 data:
Total of 107 learners enrolled at Ormond School, 20 have been at school less than 40 weeks and have been included in OTJ data.

● 107 students
● 9% (10/107) achieving Above the Curriculum expectations
● 71% (75/107) achieving At the Curriculum expectations
● 17% (19/107) achieving Below the Curriculum expectations
● 3% (3/107) achievingWell Below the Curriculum expectations

Māori Student Data:
41 students

● 7% (3/41) achieving Above the Curriculum expectations
● 59% (24/41) achieving At the Curriculum expectations
● 32% (13/41) achieving Below the Curriculum expectations
● 2% (1/41) achievingWell Below the Curriculum expectations
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Asian Student Data
● 2 Students
● 50% (2/2) students achieving AT the Curriculum expectations

Other data commentary: Other data commentary: Female vs Male.
● 44 female (1 above = 2%, 30 at = 69%, 12 below = 27%, 1 well below = 2%) vs 63 male (9 above = 14%, 45 at = 72%, 7 below = 11%, 2 well below

=3%)

End of 2022 data:
Total of 99 learners enrolled at Ormond School, 20 have been at school less than 40 weeks and have been included in OTJ data.

● 99 students
● 4% (4/99) achieving Above the Curriculum expectations
● 75% (74/99) achieving At the Curriculum expectations
● 14% (14/99) achieving Below the Curriculum expectations
● 7% (7/99) achievingWell Below the Curriculum expectations

Māori Student Data:
43 students

● 2% (31/43) achieving Above the Curriculum expectations
● 67% (29/43) achieving At the Curriculum expectations
● 19% (8/43) achieving Below the Curriculum expectations
● 12% (5/43) achievingWell Below the Curriculum expectations

Asian Student Data
● 3 Students
● 100% (3/3) students achieving AT the Curriculum expectations

Other data commentary: Other data commentary: Female vs Male.
● 43 female (30 at = 70%, 10 below = 23%, 3 well below = 7%) vs 56 male (4 above = 7%, 44 at = 79%, 4 below = 7%, 4 well below =7%)
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Actions (what did we do?)
● AFL practices used in maths lessons
● AFLmodelling and PD
● Modelling Books used in classes
● MathsWeek
● Data analysed and needs based lessons
● Teachers' inquiries based onmaths and improved outcomes for students.
● Hands-on experiences and use of materials
● Introduction of “Talk Moves” for maths
● Digital devices used with online programmes- MathsWhizz, Math Hub
● Meaningful context for the learners.
● Front Loading for Senior students on newmaths learning
● Accelerate teacher of maths
● Distance learning during lockdown
● Target learners were the focus of hubmeetings where robust discussion was had about where these children were at, what has worked or not

worked for them and what the teachers could try next to have a greater impact on their learning. These discussions are formalized each term
in the tier support document.

● Maths lead teacher has done professional readings on dyscalculia andmaths anxiety, this is yet to be explored as a whole staff.
● Maths moderation continues each data gathering cycle to ensure teachers OTJ accurately reflect the students achievement
● There has been a focus on introducing the mathematical strategy then using it in word problems in order for the learners to have to transfer

their knowledge and apply it.
● Holiday maths challenge held in the October holidays, as we had held another successful Maths week with home challenges, then the

following week we entered into another lockdown where parents were responsible for supporting home learning.
● Senior leaders attended a 3 day workshop “Leading through Learning” which is another powerful tool to grow capability with having

important discussions that support teachers in order for them to support their learners to make accelerated progress.

Outcomes (what happened?)
Of the 99 learners...
4 learners are Above
74 learners are At
15 learners are below
6 learners are well below
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The 99 learners includes 11 year 0/1 students who have not yet been at school for 1 year and so are all AT as they are yet to reach the end of
their first year at school. We are closely monitoring the progress of 1 of these learners who just started school (7 weeks ago) and is currently
at Stage 1 (should be Stage 2/3 after one year at school).
Please note: the target cohort has gone from 26 to 25, as one of the learners in this group is no longer at Ormond School.

5/6 of the target learner cohort who moved from Below to At mid-year, have maintained this.
● 2 of these learners are Māori.
● Assessment for learning pedagogy is becoming embedded in teacher practice and this is reflected in the progress of learners.
● Learning Journals allows students to clearly see where they are at, where they need to be and what they need to do to close this

gap.
● For 3 of these learners, workshops have been structured to follow the same pattern - learn a strategy, practice equations and use it

to solve word problems, with clear learning intentions and success criteria. These strategies have been revisited throughout term 3
and 4 so that knowledge is refreshed and practiced. Number knowledge and basic facts have also been focussed on during
workshop time. The slides created with hybrid learning in mind for these workshops are accessible on the class website for anyone
learning from home and for rewindable learning.

● For 1 of these learners, their positive attitude and engagement in workshops has been noticed. The model of learn it, practice it and
prove it is working for them.

● 1 learner has a positive attitude and is engaged in Maths and has been able to transfer strategy knowledge to solving word
problems which has been a group focus.

● The Maths Whizz programme has been engaging for these learners and as it is based on the New Zealand Maths Curriculum, it
supports what is being learnt in classes and is accessible from home.

1 learner from the target learner cohort has moved from Well Below to Below.
● This learner’s attendance is at 76% (nearly 1 term absent - MOE recommends 95%), however attendance has been more consistent in

the second half of the year. While they are still not achieving at the expected level, they have made accelerated progress (1 year's
progress in 6 months). This learner has an improved attitude towards Maths and is making more of an e�ort to get involved in group
instruction and discussions.

1 learner from the target cohort who had moved to At mid year, is now Below.
● This learner was new to the school at the very end of last year, has a good attitude towards Maths but lacks confidence.

1 learner is now Below who was not in the original target cohort.
● This learner has not made expected progress, due to attitude and e�ort. Their confidence holds them back and they prefer not to

answer questions.
1 learner has gone from Below to Well Below

● This learner attends Reading Recovery at Maths time, so they miss some sessions. They are slow at processing and easily distracted
during group instruction.
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Reasons for the variance (why did it happen?)
Of the other 17 learners currently identified as Below or Well Below:

● 2 learners did not make expected progress and historically tend to teeter between below and at. Their attention to number
strategies is varied at instruction time. Attitudes can hinder involvement in discussions.

● 1 learner who is diagnosed with autism is part of a group referral to RTLB.
● 1 learner who is not diagnosed yet, is under child development, speech therapy, psychologist and has teacher aide support to

monitor behaviour. This learner has only had full days at school in the second half of the year.
● 1 learner is transient, having left Ormond School at the end of last year and starting back at Ormond School again in Term 3. This

learner has a good attitude towards Maths but is not retaining new knowledge or strategies, despite repeated attempts.
● 1 learner is new to school this year. They have poor attendance at 56% (nearly 2 terms absent, MOE recommends 95%), with little

schooling prior to starting at Ormond School. It has recently been discovered that they are deaf in one ear, we are waiting to be
advised on a hearing aid. They have made some progress and e�ort and attitude towards Maths has improved greatly.

● 1 learner has health issues and poor attendance at 82% (MOE recommends 95%). Their e�ort and attitude towards Maths hinders
their progress.

● 1 learner has been picked up by RTLB, parents have made a referral through their GP for an assessment and we are now waiting for
this to happen.

● 1 learner has a diagnosis for trauma, we are awaiting further information around next steps and support. They are in Reading
Recovery so miss some Maths sessions, and miss Friday sessions due to Speech Therapy.

● 1 learner has a good attitude to Maths but finds it hard to focus, needs lots of repetition for new learning to be cemented, has made
some progress but overall, not the expected rate of progress.

● 1 learner has poor attendance at 79% (MOE recommends 95%). Their attitude and e�ort hinders their progress.
● 1 learner has poor attendance at 81%. They miss some Maths sessions due to Reading Recovery and their attitude and e�ort hinders

their progress.
● 1 learner, new to our school at the very end of last year, has poor attendance at 80% (MOE recommends 95%). It has recently been

discovered that they are deaf in one ear and we are waiting to be advised on a hearing aid. They have a poor attitude towards
school and learning.

● 1 learner has poor attendance at 76% (nearly 1 term, MOE recommends 95%). They have made expected progress, but not
accelerated progress and therefore remain below.

● 1 learner has poor attendance at 87% (MOE recommends 95%). This learner lacks confidence and while they have made expected
progress they remain below as they did not make accelerated progress.

● 1 learner has low attendance at 85% (MOE recommends 95%). They have a good attitude to Maths and have made expected
progress, but not accelerated progress.

● 1 learner has been recently diagnosed with dyslexia, has had family trauma and has low confidence. They have made expected
progress, but not accelerated progress and therefore remain below.
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Evaluation / Reflection
We need to ensure target learners continue to make the accelerated progress required to reach the end of the year benchmarks by checking in
regularly with classroom teachers as to how the target learners are going and what they need support with (both teacher and learner) as there will be
no specialist teacher double dosing in term 3.
Target learners were the focus of hubmeetings where robust discussion was had about where these children were at, what has worked or not
worked for them and what the teachers could try next to have a greater impact on their learning. These discussions are formalized each term in the
tier support document.
We will investigate Dyscalculia and Maths Anxiety to see what effective strategies we can implement into classroom practice to support learners,
and ensure that we continue to triangulate data so that we are not basing a student’s achievement level on just one test but putting weight to
teachers observations of what these students are doing in the more relaxed setting of the classroom and small and individual teaching situations.
Continue with AFL PLD which is currently working to upskill all staff with practice analyse conversations so staffmembers can observe each other
and help them set next steps to help improve learning outcomes for all students. This will then continue with Effective Feedback.
Continue to focus on Māori learners and aim to accelerate the progress of these learners to better match the whole school achievement rates, some
Maori learners have made accelerated progress, new enrolments have affected the total percentages in this cohort. Assessment for learning
practices has led to accelerated progress for someMāori learners.

Where to next?
Continue to embed AFL pedagogy into our teaching practice

● Conduct our own observations and PACs
● Continue to be supported by the Kahui Ako
● Continue to promote key learning messages and shared language of learning schoolwide

Areas of Need identified: (to be developed into Teacher Inquiries in 2023)
● Year 5/6

○ Basic facts knowledge needs to be cemented
○ Use of problem solving word problems/real life Maths

● Year 4
○ Stage 5/6 strategies - moving on from counting on/back, place value and imaging
○ Fractions
○ Continued word problems/real life Maths situations

● Year 3
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○ Basic facts
○ Higher level strategies eg. using multiplication instead of repeated addition
○ Continued word problems/real life Maths situations.

● Year2/3
○ Basic facts
○ Multiplication/division strategies

● Year 0/1
○ Number knowledge and strategies
○ Basic Facts

Double dosing of Maths for target learners
● If the budget allows, a specialist teacher working with target learners in Maths would be beneficial to help accelerate learning

Contact the Kahui Ako early next year about support/resources/PLD in basic facts and proportions and ratios.
● Investigate Dyscalculia and Maths Anxiety to see what effective strategies we can implement into classroom practice to support learners.
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School name: Ormond School School number: 2631

Focus: Reading

Strategic Aim:
To increase learner achievement in Reading
Annual Aim:
All learners who are achieving 'well below' and 'below' Curriculum Expectations will have achieved accelerated (more than one year) progress
over the year.
Increase the number of learners achieving 'at' or 'above' the Curriculum expectations.
Target:

- All Students currently WELL BELOW or BELOW their expected Curriculum Expectations Level at the end of 2020 will have mademore than
one years progress by the end of 2022.

Baseline data:
Beginning Data 2022 - based on the end of year 2021 Curriculum Expectations Data.
End of 2021 data:
Total of 107 learners enrolled at Ormond School, 20 have been at school less than 40 weeks and have been included in OTJ data.

● 107 students
● 32% (36/107) achieving Above the Curriculum expectations
● 50.0% (55/107) achieving At the Curriculum expectations
● 16.0% (18/107) achieving Below the Curriculum expectations
● 2% (2/107) achievingWell Below the Curriculum expectations

Māori Student Data:
41 students

● 31% (13/41) achieving Above the Curriculum expectations
● 38% (16/41) achieving At the Curriculum expectations
● 29% (12/41) achieving Below the Curriculum expectations
● 2% (1/41) achievingWell Below the Curriculum expectations
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Asian Student Data
2 Students

● 100% (2/2) students achieving Above Curriculum expectations

Other data commentary: Female vs Male.
44 female (37 at and above = 84%, 5 below = 11%, 2 well below = 5%) vs 63 male (54 at and above = 83%, 31 at = 48%, 8 below = 14%, 3
well below = 5% )

End of 2022 data:
Total of 99 learners enrolled at Ormond School, 11 have been at school less than 40 weeks and have been included in OTJ data.

● 99 students
● 23% (23/99) achieving Above the Curriculum expectations
● 56.0% (55/99) achieving At the Curriculum expectations
● 18.0% (18/99) achieving Below the Curriculum expectations
● 3% (3/99) achievingWell Below the Curriculum expectations

Māori Student Data:
43 students

● 19% (8/43) achieving Above the Curriculum expectations
● 50% (21/43) achieving At the Curriculum expectations
● 26% (11/43) achieving Below the Curriculum expectations
● 5% (2/43 achievingWell Below the Curriculum expectations

Asian Student Data
3 Students

● 67% (2/3) students achieving Above Curriculum expectations
● 33% (1/3) students achieving AT Curriculum expectations

Other data commentary: Female vs Male.
43 female (34 at and above =79%, 8 below = 19%, 1 well below = 2%) vs 56 male (44 at and above = 79%, 10 below = 6%, 2 well below = 4% )
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Actions (what did we do?)
● Teachers Aids supporting class programmes.
● AFL practices in classrooms
● RT Lit working with students
● Reading recovery with students -4 Students + 4 in a group situation.
● Use of digital devices for building vocab and listening to good reading
● Careful choice of books for classroom lessons.
● Online programmes for promoting reading.
● A wide variety of reading approaches used to meet the identified target learning areas of the students.
● Planning guided reading lessons daily in each class
● High Interest books
● Use of Blooms higher thinking skills with higher readers
● Sets of books , rented high interest used in Rimu and Pohutukawa
● Multimodal - T shaped literacy used in Rimu, this is to broaden and widen reading sources, eg videos, article, journals, poems all on the same

theme.
● Structured Literacy PD, undertaken all staff

Outcomes (what happened?)
Shifts for 99 students:
71 have made expected progress andmaintained their level.
12 have made a positive shift
7 Have made a negative shift
9 students have no comparison data frommid year.

12 Students have made a positive shift. This is accelerated progress.
● 4 students went fromWell Below to Below-While still being below their expected level this is a great improvement.
● 5 Students went from Below to At their expected level, this level needs to bemaintained.
● 3 Students went from At to Above expected level.

7 Students have not made progress at all and this has caused them to drop in their levels.
● 1 Student went from Below toWell Below. This student has had 83% attendance, they are having intervention with speech language and have

had an assessment with family trauma being identified as a barrier to learning. This child has been referred to the Resource Teachers For
Learning Behaviour- RTLB as a group referral to help with learning. This student becomes a Target student in 2023.

● 4 Students went from At to Below- These students had attendance of 87%, 85%, 82%, 75% attendance. This is less than the 90% needed for
consistent learning. This is a major concern. One of these students finds it difficult to be an active participant with their learning. One of these
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students is not always ready to learn. 2 of these students have RTLB group referrals and are being monitored for transition into new classes
for 2023. These students become target students in 2023

● 2 Students went from Above to At. - 1 student had attendance of 88% and the other 96%. These 2 students are both quiet learners and do not
always ask for help when they are unsure of what is expected. They both have supportive homes and enjoy reading. While the drop in their
levels does not place them in a level that is below where they should be, these students will become Target students in 2023 .

There are 21 students at the end of 2022 that are Below andWell Below in Reading.
7 students have been identified as making negative or positive shifts.

2 Students areWell Below:
● 1 student while having positive shifts in social behaviour is still not able to manage focused learning in literacy enough to show as a learning

level. This student has interventions from speech language and child development. Assessments have been done and reports are due next
week. This will give us an idea if there are underlying problems due to cognitive development. This child has an application in for Ongoing
Resource Funding - ORS which we hope will be favourably looked at.

● 1 student has trouble recalling learning and a referral to CHAMHs by family GP to see if there are barriers to this. This child has a group
referral in with RTLB for sustained learning focus

18 students are Below
● 1 student is new to the school and has come in with low levels in literacy.
● 12 of these students have attendance of less than 90%, Ranging from 55% - 85% . This is a large amount of time to be absent from learning
● 2 of these students have been identified by outside agencies as having dyslexia. They are receiving extra tution during school time in the form

of Structured Literacy. This is during class time and does not always follow the classroom program but the direction of the structured Literacy
Program. From these 12 interventions including Reading Recovery in Small Groups, Resource Teacher of Literacy (RTLit) have been involved. It
is frustrating when these students are not at school for these interventions and this is where lack of progress is noted.

● 2 of these students have been identified as having a hearing problem that has only just been picked up. This has made an impact as to what
they have heard from guided lessons in class.

● 1 student is classified as autistic and although has made accelerate progress is still not yet achieved at the expected level
● 11/18 students have Maori as their ethnicity and are the classroom programmes catering for their way of learning?
● Y1 - 3 Students, Y2 - 3 students, Y3 - 4 students, Y4 -5 students, Y5 -3 students - Year 4 area is where the need to bring in interventions to help

raise these levels.
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Reasons for the variance (why did it happen?)
Of the current 21 learners identified as below or well below

● 1 student while having positive shifts in social behaviour is still not able to manage focused learning in literacy enough to show as a learning
level. This student has interventions from speech language and child development. Assessments have been done and reports are due next
week. This will give us an idea if there are underlying problems due to cognitive development. This child has an application in for Ongoing
Resource Funding - ORS which we hope will be favourably looked at.

● 1 student has trouble recalling learning and a referral to CAMHs by family GP to see if there are barriers to this. This child has a group referral
in with RTLB for sustained learning focus

● 1 student is new to the school and has come in with low levels in literacy.
● 13 of these students have attendance of less than 90%, Ranging from 55% - 85% . This is a large amount of time to be absent from learning
● 2 of these students have been identified by outside agencies as having dyslexia. They are receiving extra tution during school time in the form

of Structured Literacy. This is during class time and does not always follow the classroom program but the direction of the structured Literacy
Program. From these 12 interventions including Reading Recovery in Small Groups, Resource Teacher of Literacy (RTLit) have been involved. It
is frustrating when these students are not at school for these interventions and this is where lack of progress is noted.

● 2 of these students have been identified as having a hearing problem that has only just been picked up. This has made an impact as to what
they have heard from guided lessons in class.

● 1 student is classified as autistic and although has made accelerate progress is still not yet achieved at the expected level
● 11/18 students have Maori as their ethnicity and are the classroom programmes catering for their way of learning?
● Y1 - 3 Students, Y2 - 3 students, Y3 - 4 students, Y4 -5 students, Y5 -3 students - Year 4 area is where the need to bring in interventions to help

raise these levels.
● Raised levels were designed for engagement of readers.
● Regular - daily guided lessons.
● Reading recovery practices in classrooms
● Family and whanau are kept involved with the students’ progress and how they can help at home.
● Promoted reading in classrooms
● Celebrated reading progress
● Extra learning activities are more linked to the reading focus.
● Students have clarity in their reading lessons and activities.
● Observations of good practices helped with teacher knowledge
● PM books online are available for all students
● PLD with Janet Craigie (Reading Recovery Tutor) for Junior teachers

Evaluation / Reflection
Reading is a strength at Ormond School.
Teacher's knowledge in how to teach reading is excellent and have effective classroom programmes has increased
AFL practices were used in Reading.
Observations of good practices and teachers videoing and reflecting on their teaching has helped build confidence and reinforce teacher
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capabilities.
The Quick 60 programme has continued to be effective,even if large shifts are not seen, the double dosing is giving a solid base to these students.
STEPsWeb gave us free licences.
Many of the students who have come to Ormond School this year have levels lower than we would expect and this has had an effect on our data.
Reading levels have improved frommid year where we saw a drop from the end of 2021.
We need to keep this going as we are not at a stage where we like to be with 85% of our learners at or above the expected reading level.

Where to next?
● Identified needs early in the new year from assessments at the end of this year.
● Targeted teaching to the needs of the students.
● Guided reading taken on a daily basis
● Learning Pathways fromwhat we expect to see at levels ( Connected to OTJ document )
● Purchasing of up to date readers - chosen by classroom teachers
● Discuss target students as a whole staffmore regularly
● Effective feedback and assessment practices to and for learners
● Accelerated reading groups - double dosing
● Reading Recovery continuing - Training teacher and continuing contact group intervention
● RT Lit continuing
● Continue with mixed ability grouping in senior class
● Learners know their reading progressions and where to next
● Reading Observations by Teachers between classes
● Greater student agency actions around goal setting
● Use of quick 60 programme in classrooms for teachers and support staff
● Multimodal approach in the Senior Room continued for increased engagement and levels.
● Continue with AFL PLD, the results of the embedding of the AFL pedagogy are showing in the rates of accelerated progress in mathematics
● Continue to resource a specialist teacher for double dosing of target learners
● Look at the assessment schedule (across all curriculum areas (not just reading) and see what is fit for purpose and what is not and what we

can change or improve with our data collection
● More sharing of assessment information with our learners
● Utilise the Kāhui Ako to support PLD in structured literacy

Ministry of Education | Tātaritanga raraunga Page 6




